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Abstract  To realize Vietnam’s recent goal of establishing English as a second language in schools, students' 
language learning motivation could play a vital role. In this study, descriptive, correlational, linear regression and 
ANOVA analyses were utilized to explore the perceptions of 521 first-year students on their attitudes and 
motivations toward learning English while they were in high school. The results indicated that students’ attitudes 
and motivations for learning English could be categorized into three main types: result-integrative motivation, 
instrumental motivation and intrinsic motivation. These types of motivation were correlated, and resultative-
integrative motivation had the biggest impact on their suggestions to make English the second language in schools. 
Students residing in different regions of the country did not differ in their overall suggestions on making English the 
second language in schools. The study’s findings provide valuable insights and are expected to inform language 
educators, teachers and curriculum designers in their efforts to enhance the quality of English education in high 
schools across Vietnam. 
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1. Introduction 

For many years, high school students in Vietnam have 
studied English as a mandatory subject. This policy has 
enabled Vietnamese students to steadily improve their 
English proficiency, facilitating greater access to this 
global language for professional and career advancement. 
The Communist Party and the Government of Vietnam 
have consistently underscored the significance of 
providing high-quality education that aligns with practical 
societal and economic needs. The Politburo's Conclusion 
No. 91-KT/TW, dated August 12, 2024, reaffirms 
Resolution No. 29-NQ/TW, dated November 4, 2013, by 
the 11th Central Committee of the Communist Party 
which explicitly highlights the commitment to 
fundamentally and comprehensively reform education and 
training to meet the demands of industrialization, 
modernization, and integration into the socialist-oriented 
market economy and the global community. With regard 
to foreign language education, the resolution emphasizes 
the priority of "enhancing foreign language proficiency of 
students and graduates and gradually establishing English 
as a second language in schools and universities. 

The quality of foreign language learning is shaped by a 
variety of factors, with learners' intrinsic motivation being 
a key determinant of success. Attitudes and motivation are 

deeply intertwined with the language learning process 
(Ellis, 1997; Gardner, 2001) [1,2]. Gardner emphasized 
that students who possess positive attitudes and strong 
motivation are significantly more likely to excel than 
those with negative attitudes and low levels of motivation. 
Crucially, both positive attitudes and motivation must 
coexist to facilitate successful language acquisition. For 
example, a student who maintains a positive outlook on 
language learning but lacks motivation is unlikely to 
achieve meaningful progress. Likewise, a motivated 
student who fails to take purposeful action will struggle to 
attain substantial outcomes (Dewaele et al., 2022) [3].  

In Vietnam, despite many years of dedicated efforts to 
enhance English teaching and learning across various 
educational levels, the outcomes of English education 
remain questionable (Canh & Ngoc, 2017) [4]. Teachers 
and students in different regions engage with the subject 
through diverse programs and teaching methods. Notably, 
English consistently ranks among the subjects with 
relatively low performance in Vietnam's national high 
school graduation exams. Analysis of the score distribution 
revealed an average score of 5.51 in 2022, representing a 
slight improvement compared to 2023’s mean score of 5.45 
(Thanh Hung, 2022; Le Huyen, 2023) [5,6]. 

Several factors have been identified as contributing to 
these results, including learners' intrinsic and extrinsic 
motivation, infrastructure quality, educational policies, 
and the broader learning environment (Meşe & Sevilen, 
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2021) [7]. To enhance the effectiveness of foreign 
language education and achieve the goal of establishing 
English as a second language in schools, it is crucial to 
investigate students' attitudes and motivations toward 
learning English. Insights from such analyses could offer 
valuable policy recommendations for educational 
administrators and support meaningful reforms in 
Vietnam's foreign language education policies.  

2. Literature Review  

A wealth of research has investigated the concepts of 
"attitude" and "motivation," along with the role of intrinsic 
motivation in shaping foreign language learning outcomes. 
Scholars have utilized both quantitative and qualitative 
methodologies to analyze the extent to which these 
motivational factors influence students' academic 
performance (Gardner, 2001; Hoang & Bui, 2023; Meşe & 
Sevilen, 2021) [2,7,8]. 

2.1. Attitude and Motivation in Foreign 
Language Learning 

Attitude is regarded as one of the key factors 
contributing to success in foreign language learning 
(Spolsky, 1969) [9]. Moreover, the extent to which 
students actively engage in the language learning process 
is largely influenced by their attitude. Attitudes toward 
language learning can be classified into two types: 
positive and negative. Numerous studies have highlighted 
the advantages of maintaining a positive attitude. Learners 
with a positive attitude toward foreign languages tend to 
have a significant edge over those with negative attitudes 
(Dewaele et al., 2022; Hoang & Bui, 2023) [3,8]. 

There is a strong positive correlation between students’ 
attitudes and their achievement in learning English. For 
instance, Holmes and Wilson (2022) [10] argued that 
when individuals feel positively toward the target 
language, they are more motivated and thus more likely to 
succeed in achieving their language learning goals. 
Dewaele et al. (2022) [3] echoed these results in their 
structural equation study, which showed that attitudes 
toward foreign language study positively influenced 
learning outcomes. Likewise, in Li’s (2022) [11] study, it 
was found that when learners had positive attitudes toward 
their teachers, they enjoyed the lessons more.  

Motivation is widely recognized as a critical factor in 
second language (L2) acquisition. It can be categorized 
into two types: intrinsic and extrinsic motivation. Intrinsic 
motivation, often associated with integrative orientation, 
refers to the desire to engage in an activity for its own 
sake, without external incentives or rewards (Bandura, 
1977) [12]. In contrast, extrinsic motivation, commonly 
linked with instrumental orientation, refers to the learner’s 
desire to achieve success to gain external rewards (Getie, 
2020) [13]. Much earlier, Dörnyei (2001) [14] posited that 
motivation was closely linked to student engagement in 
class activities, which could include both intrinsic and 
extrinsic motivation. In language learning, in a recent 
study on factors that influenced English language learners’ 
motivation in online learning, Meşe and Sevilen (2021) [7] 
pointed out a few external factors including teachers, 

classmates, schools and situational problems.  
Previous studies have reported correlations between 

motivations and L2 competencies, outcomes and 
performance/communication (Darasawang & Reinders, 
2021; Getie, 2020; Li, 2022; Nguyen & Habok, 2021) 
[11,13,15,16]. However, the level of correlation was not 
the same for all learning purposes. For example, in terms 
of learning a language for communication in Thailand’s 
L2 learning environment, where students have few 
chances to communicate outside the classroom, the 
correlation between students’ willingness to communicate, 
one aspect of motivation, and their language proficiency 
was weak. Similarly, in Vietnam's context, school students 
were not willing to communicate because their main aim 
of studying English was to pass the high-stakes high school 
completion examination (Hoang & Bui, 2023) [8]. 
Nonetheless, in these two contexts, there is a strong 
correlation between student motivation and the teachers’ 
variables (teaching strategies, language competence, etc.). 
This result was echoed in Meşe and Sevilen’s (2021) [7] 
study in which teacher feedback and sufficient 
communication boosted student motivation in L2 learning. 
Likewise, there was a strong correlation between L2 learning 
motivation and learning outcomes as indicated in earlier 
studies (Ha et al., 2021; Nguyen & Habok, 2021) [16,17];  

As mentioned above, motivation can be categorized 
into intrinsic and extrinsic motivations. Research in the 
Malaysian context indicates that Malaysian students are 
generally more extrinsically than intrinsically motivated 
(Madziah & Isarji, 2009) [18]. Similarly, a study by Ainol 
Madziah and Isarji (2009) [18] on foreign language 
learning at Universiti Kebangsaan Malaysia (UKM) and 
Universiti Teknologi Mara (UiTM) found that extrinsic 
motivation dominated among students. Most students at 
both universities studied foreign languages for future 
career opportunities, to gain broader knowledge, and to 
meet graduation requirements. However, the findings also 
revealed that UiTM students exhibited slightly higher 
levels of intrinsic motivation compared to UKM students. 
Their reasons included interest, enjoyment, exploring the 
literature of other cultures, and travel purposes. The 
results of Meşe and Sevilen’s (2021) [7] study indicated 
that online intrinsic and extrinsic motivations were lower 
than face-to-face ones.  

The research by other studies corroborated most of the 
abovementioned findings (Nguyen & Habok, 2021; Bidin 
et al., 2009) [16,18]. For example, Bidin et al. (2009) [18] 
investigated the relationship between motivation, attitudes, 
and English language performance among UiTM students. 
An analysis of average scores for motivation and 
performance indicated that students leaned more toward 
extrinsic than intrinsic motivation for learning English. 
However, the weak correlation between extrinsic 
motivation, intrinsic motivation, and performance 
suggested that these types of motivation did not directly 
influence students’ English proficiency. In their study in 
Vietnam’s context, Nguyen and Habok (2021) [16] 
posited that students’ main motivators for learning were 
personal enjoyment, study, future career and examples 
from other people (family members, online figures). In 
addition, there were also statistically significant 
correlations among students learning different courses 
(through English).  
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In terms of English language learning motivation in 
Vietnamese schools, findings from a study by Ha et al. 
(2021) [17] revealed that teachers believed in teaching 
communication skills; however, in practice, they tend to 
focus more on preparing their students for tests, especially 
high-stakes ones (e.g., high school completion). Similarly, 
a study by Hoang and Bui (2023) [8] found that school 
students were reluctant to speak English outside the 
classroom despite their teacher's encouraging strategies. 
This was due to the students' expectations toward their 
teachers “… to help their students get good results in the 
national high school graduation examinations, which were 
written tests” (p.39). Like in the Malaysian context, 
Vietnamese school students tend to pay more attention to 
extrinsic motivation, especially the resultative one: passing 
an exam. However, the majority of participants (school 
students) in a study by Do and Nguyen (2021) [19] 
indicated (both in interviews and surveys) that their primary 
purpose of learning English was to get a good job.  

Regarding suggestions on how to motivate L2 learners, 
it has been proposed in previous studies that organizations 
(schools, universities), teachers, and the students 
themselves could play a significant role. For example, 
Meşe and Sevilen (2021) [7] recommended that schools 
play an important role in the design and implementation of 
courses (online in the study) to maximize student 
motivation. They also posited in their study that teachers, 
especially their awareness, communication with students, 
and pedagogical strategies, are very important. In the same 
line or argument, it was argued in some studies that 
various stakeholders (e.g., educators and curriculum 
designers) could have both positive and negative impacts 
on student motivation, hence, great attention should be 
paid to them (Azar & Tanggaraju, 2020; Nguyen & Habok, 
2021) [16,20]. As for the students themselves, it has been 
recommended in a few studies that they be given chances 
to communicate in the target language in general and even 
to visit foreign countries in particular. Some of the 
specific measures can include establishing English clubs 
and English-speaking days (Azar & Tanggaraju, 2020; 
Darasawang & Reinders, 2021; Getie, 2020; Linh & 
Cuong, 2024) [13,15,20,21]. However, in order to make 
English the second language, even in schools, a lot more 
is needed because in Vietnam’s context, English is not 
often spoken outside language classrooms, even in big 
cities like Hanoi and Ho Chi Minh (Tran & Tanemura, 
2020) [22]. 

2.2. Status of English in Vietnam 
Currently, English is officially and formally taught in 

Vietnam from Grade three to Grade twelve and at higher 
levels. At the high school and undergraduate levels, the 
language is taught for both non-major (also called 
specialized) and major students. At the high school level, 
most provinces and cities also add English-intensive and 
bilingual curricula to a proportion of gifted or specialized 
classes (Tran & Tanemura, 2020) [22]. The language is 
also used to teach some subjects, such as mathematics and 
sciences. Similarly, many universities offer English as a 
medium of instruction (EMI) courses as well as English 
majors in which students study the language to work as 
interpreters, teachers, etc. Outside the formal education 

system, English is also the most taught language 
throughout the country in domestic or international 
language centers (ref). English proficiency is also a 
requirement for job applications and graduate (master's 
and doctoral) studies. 

The status of English in the country has received a great 
deal of attention from the country’s policies on education 
in general and foreign languages, mostly English, in 
particular (BCH TW, 2013) [23]. For example, a National 
Foreign Language Project was approved with the aim of 
equipping Vietnamese youths with high English language 
competency (Chinh phu, 2017) [24]. Likewise, English 
was made a compulsory subject in the country’s high 
school completion examination until 2024. In 2018, there 
was a heated discussion in the country on recognizing 
English as a second language (Trach, 2018) [25]. More 
recently, in 2025, the country's Politburo issued 
Conclusion No. 91-KT/TW, which stipulated that 
"…gradually, English be the second language in schools" 
(BCH TW, 2024, p.6) [26].  

In line with this orientation, the relevant agencies and 
media in the country had another heated discussion on 
how to turn this policy direction into reality (Nhan, 2024) 
[27]. There have been many suggestions, which could be 
categorized into three groups relating to the role of the 
educational system (e.g., resources investment), individual 
institutions (e.g., English curriculum) and teacher and 
students (e.g., teaching hours, motivation). In this study, 
we investigated the impacts of these three factors on the 
overall suggestions on how to make English the second 
language in schools. The study’s analytical framework is 
presented in Figure 1. 

 
Figure 1. The study’s framework 

The above model is adapted from the socio-educational 
model of second language acquisition (Gardner, 2001) [2]. 
In this model, Gardner distinguishes between four 
segments: the social environment, individual differences, 
the context of second language acquisition, and outcomes. 
In an adapted version of the socio-educational model 
(based on Gardner, 2001) [2], two variables are 
highlighted: Integrativeness and attitudes toward the 
learning situation, both of which are interrelated and 
influence motivation in second language acquisition. 
Motivation, along with language aptitude, directly impacts 
language achievement. 
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Integrativeness reflects a genuine interest in learning a 
second language to connect more closely with a different 
linguistic community. This often implies openness and 
respect toward other cultural groups and lifestyles. 
Attitudes toward the learning situation encompass one's 
perspective on any context in which the language is being 
learned. In a school setting, these attitudes might focus on 
the teacher, the course itself, classmates, and so on. 
Additionally, motivation refers to the driving force behind 
one's efforts in any learning environment. 

In the socio-educational model, motivation in second 
language learning comprises three key components 
including effort, desire and employment. First, a 
motivated individual puts significant effort into learning 
the language. Secondly, a motivated learner actively 
wishes to achieve their goal. Thirdly, a motivated learner 
finds pleasure in the process of language learning. Effort, 
desire, and enjoyment distinguish highly motivated 
individuals from those with less motivation. The model 
also highlights three variables: integrativeness, attitudes 
toward the learning situation, and learning motivation, 
which together form integrative motivation. As 
conceptualized in the socio-educational model of second 
language acquisition, integrative motivation represents a 
complex combination of attitudes, goals, and drives. Thus, 
an integratively motivated individual is someone who is 
driven to learn a second language, desires or is willing to 
identify with another linguistic community, and tends to 
evaluate the learning situation positively. 

In the model, integrativeness and attitudes toward the 
learning situation are viewed as supportive of motivation, 
but it is motivation itself that drives second language 
achievement. Thus, a learner may exhibit a high level of 
integrativeness or positive attitudes toward the learning 
situation; however, if these are not aligned with the 
motivation to learn the language, the learner is unlikely to 
achieve proficiency. Similarly, a learner who demonstrates 
a high level of motivation but lacks strong integrativeness 
or positive attitudes toward the learning situation may not 
consistently maintain a high level of motivation. The 27 
questions that we used in this study (see below) reflected 
the essence of the socio-educational model of second 
language acquisition. 

3. Methodology 

In the context of Vietnam, high school students 
represent a pivotal group in advancing the adoption of 
English as a second language in the country. Among 
various foreign languages, such as Chinese and French, 
English has been prioritized as the primary international 
language, reflecting Vietnam's ambition to align with 
global educational trends and narrow the gap with 
international standards. 

This study seeks to explore three key research questions:  
1. Do the student motivations in learning English 

correlate with student suggestions on making 
English a second language in schools? 

2 Are the student motivations significant predictors of 
the student suggestion? 

3. What are the differences in student school locations 
on the student suggestion? 

3.1. Research Participants 
The participants of this study were undergraduate 

students who enrolled in a Bachelor of Arts degree at a 
Vietnamese university. In order to enroll, they had to meet 
the University's requirements, which was the completion 
of a high school exit test in which English, or one foreign 
language such as Russian, Chinese, or Korean, was a 
compulsory test paper. 

Of about 2100 students enrolled, 521 completed the 
online survey (a return rate of about 25 %). After cleaning 
the data, 487 responses were used for this study, 
accounting for 92% of the respondents. This number met 
the requirements of a multiple regression model with five 
independent variables (Hair et al., 2021) [28]. 

3.2. Procedure and Data Analysis 
In this study, an Attitude/Motivation Test Battery 

developed by Gardner et al. (2004) [29] was used to 
measure the participants' motivation, attitudes and 
interests in studying English during their schooling time. 
The original battery consisted of 100 items, but in this 
study, only 27 questions were selected under Gardner et 
al.’s (1985) [30] theory of second language learning 
inspiration that includes integrative and instrumental 
orientations. The two researchers of this study 
independently selected the item, and compared the two 
sets of questions. The similarity rate was nearly 85%. 

In addition to the abovementioned 27 items on 
motivation, the questionnaire also included 4 questions on 
the participants' demographic features (gender, school 
location, scores of English paper test, and their English 
study duration up to the time of survey) and their 
perceptions (suggestions) on what needs to be done for 
English to be the second language in schools. This was 
because English was, and still is, considered a foreign 
language in most schools in Vietnam with the exception of 
some language major schools and universities.  

Next, we translated the questions into Vietnamese and 
organized an opinion-gathering session to ensure the 
content validity of the questions. Ten students were 
invited to read the questions based on their English 
language learning experience during school time, sharing 
feedback on whether the questions were appropriate. 
Slight modifications regarding deletions, additions, and 
wording were made to assure suitability. In the next stage, 
the questionnaire was piloted on 35 first-year students. 
These students were excluded as study participants. The 
Cronbach's coefficient alpha values, calculated based on 
the pilot sample of this study, indicated that the developed 
instruments were reliable: 0.86 for the 27 motivation items 
and 0,71 for the 12 suggestions on how to make English 
the second language in schools. It is also worth 
mentioning that before the analysis, code reversing was 
also made for negative questions, e.g., It would bother me 
if I had to speak English on the telephone. 

The data were analyzed using both frequency analysis 
and inferential statistics via the Statistical Package for The 
Social Sciences (SPSS), version 29. Descriptive analyses 
presented students' basic information and average scores 
of predictor variables and student suggestions. Correlation 
analysis was performed to understand the relationship 
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between the three types of motivation and student 
suggestions. Multiple regression analyses investigated 
whether the three predictor variables significantly 
predicted the participants' suggestions. A one-way 
ANOVA investigated the effect of one background 
variable (school location) on the suggestions. This was 
because there were large discrepancies for the other three 
demographic items (gender, English paper test scores, and 
time of studying English). Please see Table 4 for details. 

4. Results 

4.1. Descriptive Analysis 

Table 1. Participant demographics 

 No. % 
Sex   

Female 418 85.8 
Male 66 13.6 

Others 03 0.6 
English score (before university entrance test)   

Highest 10  
Lowest 3.2  
Mean 8.65  
Mode 9.00  

Before university English learning duration   
06 months – under 1 year 49 10.1 

1 year – under 2 years 23 4.7 
2 years – under 3 years 18 3.7 

Over 3 years 397 81.5 
Residing regions when taking the entrance test   

Region 1 71 14.6 
Region 2 180 37.8 

Region 2-NT 147 18.3 
Region 3 89 30.2 

 
The data in the table shows that the vast majority of 

respondents are female, accounting for nearly 85% of the 

survey participants. This is also a common trend in 
specialized foreign language schools in Vietnam. The 
English exam scores of the respondents are also very high, 
with an average score of 8.65 and the most frequently 
achieved score being 9.0. However, some students scored 
as low as 3.2 in English. The majority of respondents 
(81.5%) had studied English for more than three years 
before entering university. Interestingly, more than 10% 
of the respondents had studied English for less than one 
year but still took the English exam when applying to a 
specialized language university. The highest proportion of 
survey participants (37.8%) live in district-level towns, 
provincial cities, and rural areas of centrally governed 
cities (KV2), followed by students living in urban districts 
of centrally governed cities (KV3). The proportion of 
students living in mountainous and economically 
disadvantaged rural areas (KV1) is the lowest at 14.6%.  

4.2. Principal Component Analysis 
In order to investigate further the relative importance of 

each factor, a principal component analysis (PCA) using 
SPSS was conducted. The 27 items that expressed the 
participants’ three types of motivation (Integrative, 
intrinsic, and instrumental) were subjected to this analysis. 
After 5 rounds of interactions, ten items that either had 
low loadings (under 0.3) or lay in two components were 
removed from the analysis.  

Prior to performing the PCA, the suitability of data for 
factor analysis was assessed. An inspection of the 
correlation matrix revealed the presence of many 
coefficients of 0.03 and above. The Kaiser-Meyer-Olkin 
(KMO) value was 0.71, exceeding the recommended 
value of 0.6 (Kaiser, 1974) [31] and Bartlett's Test of 
Sphericity indicated statistical significance, supporting the 
factorability of the correlation matrix. Principal 
components analysis revealed the presence of four 
components with eigenvalues exceeding 1, explaining 
38.049, 13.798, 8.385, and 6.378 of variance respectively, 
as shown in Table 2. 

Table 2. Principal component analysis – total variance 

Total Variance Explained 

Component 
Initial Eigenvalues Extraction Sums of Squared Loadings Rotation Sums of Squared Loadings 

Total % of Variance Cumulative % Total % of Variance Cumulative % Total 
1 6.468 38.049 38.049 6.468 38.049 38.049 5.709 
2 2.346 13.798 51.847 2.346 13.798 51.847 5.085 
3 1.425 8.385 60.232 1.425 8.385 60.232 2.894 
4 1.084 6.378 66.609 1.084 6.378 66.609 2.116 
5 .833 4.897 71.507     
6 .684 4.021 75.528     
7 .597 3.510 79.038     
8 .564 3.320 82.357     
9 .484 2.849 85.206     

10 .443 2.608 87.814     
11 .399 2.345 90.158     
12 .367 2.161 92.319     
13 .332 1.952 94.271     
14 .306 1.801 96.072     
15 .243 1.428 97.500     
16 .218 1.282 98.781     
17 .207 1.219 100.000     
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Before accepting the factors, additional criteria were 
used such as Scree plot and parallel analysis. The Scree 
plot is a graph of eigenvalues. It is recommended to retain 
components lying to the left of the elbow which is a break 
from linearity. An inspection of the Scree plot (Figure 2) 
revealed a break after the fourth component. 

 
Figure 2. Scree plot of four groups of factors 

The findings from the Scree plot were further supported 
by the results of parallel analysis, which showed only four 
components with eigenvalues exceeding the 
corresponding criterion values for the randomly generated 
data matrix of the same size (27 variables × 487 
respondents). Table 3 shows the results of the parallel 
analysis.  

The Parallel Analysis showed that only three 
components with eigenvalues exceeding the 
corresponding criterion values for a randomly generated 
data matrix of the same size. The three-component 
solution explained a total of 48.2% of the variance, with 

Components 1, 2, 3 contributing 38.05%, 13.80%, and 
8.39% of the variance respectively, as shown in Table 4. 

Table 3. Eigenvalues from PCA versus parallel analysis values 

Component 
number 

Actual eigenvalue 
from PCA 

Criterion value from 
parallel analysis Decision 

1 6.468 1.338 Accept 
2 2.346 1.269 Accept 
3 1.425 1.218 Accept 
4 1.084 1.171 Reject 

 
The rotated solution revealed the presence of a simple 

structure (Thurstone 1947), with three components 
showing a number of strong loadings and all variables 
loading substantially on only one component. The 
interpretation of the three components was consistent with 
previous research, with positive items loading strongly on 
one component and small or negative items loading 
strongly on the others. Table 5 presents the results of the 
principal component analysis. 

The data contained in Table 5 reveal three components 
that expressed learners’ motivations in learning English. 
The first component (items) can be divided into two 
groups of motivation, i.e., resultative (items 4, 9, 12, 17, 
18, 19, 20 and 25) and integrative items 5, 7 and 8). It 
seems that the participants (school students) paid a lot of 
attention to studying English in order to result in a better 
future life and jobs in general and mingling with 
foreigners in particular. The second component (items 1, 
23, 24) is mainly related to the participant's instrumental 
motivation, i.e., being able to use English for specific 
tasks or duties. The third component (items 2, 3 and 15) 
can be considered intrinsic motivation, expressing their 
eagerness (or lack of it) in learning and using English. 

Table 4. Total variance matrix 

Total Variance Explained 

Component 
Initial Eigenvalues Extraction Sums of Squared Loadings Rotation Sums of Squared 

Loadings 
Total % of Variance Cumulative % Total Total % of Variance Cumulative % 

1 6.468 38.049 38.049 6.468 38.049 38.049 6.303 
2 2.346 13.798 51.847 2.346 13.798 51.847 3.040 
3 1.425 8.385 60.232 1.425 8.385 60.232 1,957 
4 1.084 6.378 66.609     
5 .833 4.897 71.507     
6 .684 4.021 75.528     
7 .597 3.510 79.038     
8 .564 3.320 82.357     
9 .484 2.849 85.206     

10 .443 2.608 87.814     
11 .399 2.345 90,158     
12 .367 2.161 92.319     
13 .332 1,952 94.271     
14 .306 1.801 96.072     
15 .243 1.428 97.500     
16 .218 1.282 98.781     
17 .207 1.219 100.000     

Extraction Method: Principal Component Analysis. 
a. When components are correlated, sums of squared loadings cannot be added to obtain a total variance. 

 

 

 



 American Journal of Educational Research 239 

Table 5. Principal component analysis of influencing factors 

Pattern Matrix 

  
Component 

1 2 3 

Resultative +integrative 
motivation 

I wish I were fluent in English. .862   
I want to learn English so well that it will become natural to me. .818   

Studying English is important because I will need it for my future career. .803   
Knowing English is really an important goal in my life. .802   

Studying English is important because it will enable me to better understand 
the English way of life. .801   

If I planned to stay in another country, I would try to learn their language. .766   
I plan to learn as much English as possible. .712   

I would like to know more about native English speakers. .695   
My parents have stressed the importance of English for me when I leave 

school. .611   

My parents think I should devote more time to studying English. .592   
Other people will respect me more if I speak good English. .519   

Instrumental motivation 
I would feel calm and sure of myself if I had to order a meal in English.  .859  

I would feel quite relaxed if I had to give street directions in English.  .813  
I feel confident when asked to speak in my English class.  .720  

Intrinsic motivation 
It would bother me if I had to speak English on the telephone.   .737 

I would feel uncomfortable speaking English anywhere outside the classroom.   .731 
I would rather spend my time on subjects other than English.   .704 

 

4.3. Correlation Analysis 
In this study, the participants were asked to express 

their opinions on 12 pre-determined suggestions on how 
to make English a second language in schools. These 
suggestions came from the latest discussion forum (ref) in 
Vietnam on the issue after the release of Decision number 
91, dated 12 August 2024, by the country’s Politburo on 
its education development. The suggestions are divided 
into three categories: investment in infrastructure, human 
resources, and changes in teaching and using English as a 
medium of instruction at school levels. Table 5 presents 
the means and standard deviation for each suggestion. 

Table 6. Means and standard deviation for the suggestions 

 Mean Std. 
Deviation 

Enhancing infrastructure (e.g., language labs) 
for English language teaching 4.08 0.893 

Building capacities for teachers to apply 
communicative teaching method 4.01 0.892 

Obligating the use of the communicative 
method for teaching English (4 macro skills) 3.92 0.965 

Developing English learning programmes on 
National Television (VTV) 3.81 0.948 

Providing foreign English teachers for schools 3.8 1.026 
Developing English learning programs on 

National Radio Television (VOV) 3.79 0.961 

Enhancing the application of IT in teaching 
English 3.71 1.012 

Changing the structure of end-of-term English 
tests according to communicative components 

(4 macro skills) 
3.63 1.025 

Changing the structure of high school 
completion English tests according to 

communicative components (4 macro skills) 
3.51 1.107 

Increasing learning hours/week 3.22 1.039 
Using English to teach social science subjects 2.95 1.069 
Using English to teach natural science subjects 2.91 1.08 

 
Data in Table 6 indicates that the participants strongly 

suggested investments in infrastructure and changing the 
teaching and testing methods towards four macro skills at 
schools with the mean scores of about 4.0/5.0. It is worth 
noting that current end-of-term tests and even the yearly 
high-stakes school completion exam do not include 
speaking and listening skills. Using English as a medium 
to teach social and natural science subjects also received 
relatively high mean scores (2.95 and 2.91, respectively). 
In order to explore the association between the 
participants' three types of motivation and their overall 
suggestions, we computed all 12 items into one called 
'overall suggestions'. Table 7 presents the results of the 
correlation. 

Table 7. Correlation between the types of motivation and overall 
suggestions 

Correlations 

 
Resultative & 

integrative 
motivation 

Instrumental 
motivation 

Intrinsic 
motivation 

Overall 
suggestion 

Resultative - 
integrative 
motivation 

1 .360** .052 .408** 

Sig. (2 tail)  <.001 .248 <.001 
Instrumental 
motivation  1 .263** .252** 

Sig. (2 tail)   <.001 <.001 
Intrinsic 

motivation   1 .110* 

    .015 
Overall 

suggestion    1 

 
Note: p < 0.01; small r = 0.10 to 0.29; medium r = 0.30 

to 0.49; large r = 0.50 to 1.0 (Cohen, 1988)  
Table 2 shows the Pearson correlation coefficients 

between the variables. All three types of motivation are 
positively related to the students' overall suggestions on 
how to make English the second language in schools (p < 
0.01). Data in Table 2 indicates that resultative-integrative 
motivation had the largest correlation (r = .408) with the 
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overall suggestion, whereas intrinsic motivation recorded 
the smallest association (r = 0.11). Among the three types 
of motivation, resultative-integrative motivation and 
instrumental motivation had the strongest (r=0.36) 
followed by the correlation between instrumental 
motivation and intrinsic motivation (r=.263). Interestingly, 
there was no correlation between resultative-integrative 
motivation and intrinsic motivation (p=0.248). 

4.4. Regression Analysis 
A multiple regression analysis was performed to see 

how much the independent variables can predict 
students' overall suggestions. The distribution of the data 
showed no extreme outliers for the data set. The tests 
also showed that the variables met the assumptions of 
normality, linearity, multicollinearity, and 
homoscedasticity (Pallant, 2011). After the entry of the 
four variables, the total variance explained by the model 
(adjusted R square) was 0.178. 

Table 8. Multiple regression of three predictors of student overall 
suggestions 

 Beta t Sig. Tolerance VIF 
(Constant)  7.753 <.001   

Resultative-integrative 
motivation .368 8.340 <.001 .869 1.151 

Instrumental 
motivation .102 2.243 .025 .811 1.233 

Intrinsic motivation .064 1.499 .135 .929 1.077 
Adjusted R square: 0.178 

 
Table 8 shows that only resultative-integrative 

motivation and instrumental motivation are significant 
predictors in explaining students’ overall suggestions on 
how to make English the second language in schools. 
Intrinsic motivation did not significantly contribute to the 
prediction of student suggestions. Comparing the 
contribution of the two independent variables, Table 8 
shows that when the variance explained by all other 
variables in the model was controlled, resultative-
integrative motivation made the strongest contribution to 
explaining the overall suggestion (ß = .368). The beta 
value for the instrumental motivation variable indicates 
relatively small contributions (ß = .102). The results of 
multiple regression analysis confirm those of correlation 
findings presented above. However, it is worth noting that 
the model (in this case, the three types of motivation) 
explains only 17.8% of the variance in the overall 
suggestion (adjusted R square = 0.178). 

4.5. ANOVA Analysis 
A one-way between-groups analysis of variance was 

conducted to explore the impact of the participants’ school 
locations on their overall suggestions. Levene’s test of 
equality was conducted to test the assumption of equal 
variance. The Sig. levels revealed that we did not violate 
the homogeneity of variance assumption. Participants 
were divided into four groups according to their school 
locations (KV1 - remote and mountainous areas, (ii) KV2 
- towns and rural areas of provincial cities, (iii) KV3 - 
urban districts of centrally managed cities, and (iv) KV2-
NT - the rest regions). There was no statistically 

significant difference in the overall suggestion scores for 
the four school locations: F (3, 483) = 0.64, p = 0.59. 
Table 9 presents the results of detailed analyses. 

Table 9. Differences in school locations regarding overall suggestions 

(I) 
Location 

(J) 
Location 

Mean 
Difference (I-J) 

Std. 
Error Sig. 

95% Confidence 
Interval 

Lower 
Bound 

Upper 
Bound 

KV1 
KV2 .03979 .10353 .981 -.2271 .3067 
KV3 .10190 .10039 .741 -.1569 .3607 

KV2-NT .13044 .11398 .662 -.1634 .4243 

KV2 
KV1 -.03979 .10353 .981 -.3067 .2271 
KV3 .06210 .07963 .864 -.1432 .2674 

KV2-NT .09065 .09621 .782 -.1574 .3387 

KV3 
KV1 -.10190 .10039 .741 -.3607 .1569 
KV2 -.06210 .07963 .864 -.2674 .1432 

KV2-NT .02854 .09282 .990 -.2108 .2678 

KV2-NT 
KV1 -.13044 .11398 .662 -.4243 .1634 
KV2 -.09065 .09621 .782 -.3387 .1574 
KV3 -.02854 .09282 .990 -.2678 .2108 

5. Discussion 

Our study investigated the perceptions of learner 
motivation in English language learning, especially in 
Vietnam's context of making English the second language 
in schools. More specifically, we explored the association 
between learner motivation and their suggestions on how 
to make English the second language at the high school 
level, the predictors of different types of motivation on 
their suggestions, and the impacts of learner-residing 
locations on their suggestions. The study results are now 
discussed in detail.  

Regarding learning motivation, it was evident in the 
EFA analysis that school students had three types of 
motivations: result-integrative, instrumental, and intrinsic. 
The items for result–integrative accounted for the biggest 
number (11/17), which seems to reveal that school 
students placed a strong emphasis on learning English to 
communicate with native speakers of English and to 
prepare for future higher-level study. These results are 
partly in agreement with studies in the Malaysian context, 
where students are generally more extrinsically than 
intrinsically motivated (Bidin et al., 2009) [18]. The high 
mean scores for all types of motivation in this study match 
those observed in an earlier study by Azar and Tanggaraju 
(2020) [20], also in the Malaysian context. Nonetheless, 
the above findings do not confirm Azar and Tanggaraju 
themselves, who found that instrumental motivation was 
higher than other types. The discrepancies could be 
explained by differences in the participants (university 
versus school students). 

Compared with other studies in the Vietnamese context, 
the present findings seem to be consistent with studies in 
the Vietnamese context, which found that students learned 
English for personal enjoyment, communication with 
foreigners and future career path - results and integrative 
motivations (Do & Nguyen, 2021; Nguyen & Habok, 
2021; Nguyen & Lo, 2022) [16,19,32]. At the 
undergraduate level, university students' motivations even 
lean more towards the practicality of learning English 
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rather than for other purposes (Ly, 2022) [11]. In other 
words, students tend to study English not just for the sake 
of knowing the language but more for practical purposes. 
They wanted to learn English for practical purposes so as 
to be able to perform some specific tasks in English, e.g., 
ordering food and asking for directions. Similarly, there 
were some intrinsic desires, such as speaking English on 
the phone, outside the classroom. 

On the contrary, a previous study by Ha et al. (2021) 
[17] indicated that, in schools, teachers tended to teach 
English for the main purpose of preparing their students 
for high-stake tests despite their beliefs in teaching 
communication skills for the students. Similarly, this 
study's findings are in contrast with the results of Ly’s 
(2022) [33] study, which indicated the majority of learners 
perceived that English education in Vietnamese schools is 
currently exam-oriented. A possible explanation for this 
might be that the participants of this study were mostly 
English majors whose long-term purpose of learning 
English was to get a job in English speaking environment, 
e.g., international organizations. They were the same 
students as in Do and Nguyen's (2021) [19] study, who 
were gifted in the English language.  

This study has been able to demonstrate that the 
participants concurred with specific suggestions on how to 
make English the second language in schools. These 
suggestions were given high mean scores, ranging from 
2.91 to 4.08/5.0, and they could be grouped into four 
categories (organization, teachers, curriculum, and 
enhanced role of English language). To some extent, these 
suggestions echoed what past studies have implied to 
promote learner motivation in L2 (Azar & Tanggaraju, 
2020; Darasawang & Reinders, 2021; Meşe and Sevilen, 
2021) [7,15,20]. When the students are self-motivated to 
study (intrinsic), and when they get support from 
organizations and teachers (extrinsic), the outcomes of 
their study would be enhanced.  

One of the interesting findings of the current study was 
the participants’ emphasis on how English could be taught 
in school - communicatively and in EMI courses. These 
findings accord with our earlier observations, which 
showed that teachers are trying to apply communicative 
language teaching approaches in the new curricula (i.e., 
the 2018 version) thanks to the availability of modern 
technologies such as language labs, multimedia projectors, 
Internet connection (Linh & Cuong, 2024; Thai & Nguyen, 
2024) [21,34]. The trend to use English as a medium of 
instruction to teach some school subjects like mathematics, 
and science has also been integrated in the teacher training 
programs in the country (Chung et al., 2020; Giang, 2017) 
[35,36]. However, as there have been long "conflicts in 
policy and practice concerning assessment at the national 
level" (Ha et al., 2021, p.3471) [17], a lot more efforts are 
needed before real communicative language teaching can 
be widely implemented at school level in Vietnam.  

The linear regression results of this study showed that 
resultative-integrative motivation had the strongest impact 
(beta = .408) on the participants’ overall suggestions on 
how to make English the second language in school. To 
some extent, this finding echoes past research (e.g., Do & 
Nguyen, 2021; Nguyen & Lo, 2022) [19,37] in Vietnam’s 
context on the student’s main purposes of learning English 
(for communication with foreigners and future career 

paths). However, as the participants of those studies and 
the current ones were university students, the findings 
need to be interpreted with caution. The instrumental 
motivation (learning English to perform certain realistic 
tasks) also had impacts on the overall suggestion but at a 
more moderate level (beta = .252). This finding, to some 
extent, has not previously been similar to what Azar and 
Tanggaraju (2020) [20], described (instrumental 
motivation had the highest mean scores of all types). The 
difference can be explained in part by the difference in the 
status of English (as a foreign language in Vietnam and a 
second language in Malaysia).  

Contrary to expectations, this study did not find a 
significant difference between the participants' school 
locations (mountainous, rural, urban) and their overall 
suggestions (on making English the second language in 
schools). It has been taken for granted that learners in the 
more disadvantaged areas did not enjoy the opportunities 
and conditions to learn English as in urban ones, as stated 
by Tran and Tanemura (2020) [22] who noted “the annual 
upsurge in the amount of English language learners" (p. 
358). School students in disadvantageous areas also 
received bonuses in the high school completion exams 
(from 0.25 to 0.5). It is difficult to explain this result, but 
it might be related to the fact that participants of this study 
were very competent in the English subject (shown 
through high English test scores); hence, they did not see 
the regional difference as a key factor in making English 
the second language in school. 

6. Conclusion, Implication and 
Limitations 

Our study investigated the role of motivations in L2 
teaching and learning in Vietnam in general and their 
impacts on the recent orientation of the country's Politburo 
to make English the second language in schools. The 
study utilized descriptive, correlational, and regression 
analytical techniques to explore the perspectives of about 
500 first-year university students on their motivations to 
learn English during school days, and suggestions to make 
English the second language. First of all, we found that 
result–integrative motivation had the strongest impact on 
the participants' overall suggestions, followed by 
instrumental and intrinsic motivations. The participants' 
suggestions can be categorized into four main groups, 
namely: physical and human resources investment; 
changes in teaching pedagogy for teachers, and in using 
English to teach other subjects. Students from different 
residing locations (mountainous, rural, urban) did not 
differ in their suggestions on recognizing English as the 
second language in schools.  

This study contributes to the knowledge of English 
language teaching and learning in Vietnam's education 
system in general and at the school level in particular. Our 
study confirms previous findings and contributes to a 
growing body of research in understanding the role of 
intrinsic and extrinsic motivation in L2 acquisition. In 
addition, based on the findings of the current study, it is 
possible to offer some recommendations for language 
educators, curriculum designers, and future researchers. 
First, in the investment for schools to promote 
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communicative language teaching and learning, using a 
fully equipped lab can be useful for students to enhance 
students’ most essential skills: speaking and listening 
(Hung & Ai, 2021; Mohammed, 2017) [19,32]. However, 
careful consideration should be made regarding 
investment in language labs because, with the fast 
development of technology, especially AI and GenAI 
applications, more cost-effective measures could be 
implemented. What seems to be more important is how to 
promote learner intrinsic motivation in L2 learning due to 
the lack of communication environment in English 
(Nguyen & Lo, 2022) [37]. 

Second, in order to make English the second language 
in schools, communication (in English) environment is 
crucial (Hung & Ai, 2021) [19]. In other words, English 
should be made available outside the classrooms, hence, 
as suggested in this study, efforts should be made to 
produce English language learning programmes available 
on national and local television and radio stations. Like in 
the case of language lab mentioned above, careful 
consideration should also be made to make sure that the 
intended programmes meet the needs of specific learners, 
and delivered on suitable platforms as well. Again, 
technology enhanced language applications and well-
informed learning styles of the students would provide 
valuable and most efficient means for course designs. In 
other words, there should be a smooth combination between 
L2 learning and using inside and outside classrooms.  

Third, professional development with a focus on 
communication language teaching pedagogies should be 
further promoted for both in-service teachers and teacher 
students in teacher training institutions (Thai & Nguyen, 
2024) [34]. Their ability to deliver EMI courses in schools 
should also be carefully designed and implemented 
(Chung et al., 2020) [35]. Currently, the country is 
preparing for the implementation of the Politburo's 
Conclusion No. 91-KT/TW on making English the second 
language in schools. The role of English (to be taught 
communicatively used as EMI as revealed in this study) 
should be widely and carefully surveyed and confirmed to 
ensure effective designs for future teaching and learning. 
Changing teachers’ “deep-rooted beliefs about traditional 
teaching, learning, and assessment" (Ha et al., 2021, 
p.3471) [17] is not easy, especially in remote and rural 
areas where stakeholders do not see the urgent need to use 
English for international communication and other 
purposes.  

Our findings are subject to three limitations. First, the 
study surveyed students’ perceptions of English language 
learning motivations and suggestions on how to make 
English a second language in schools. To get a full picture 
of the issues, future studies should include data from 
school teachers, together with interviews from both groups 
as well. A combination of both quantitative and qualitative 
data will enhance the validity of the findings. Second, the 
study was conducted in an English major learning 
environment; hence, the findings may not transfer to other 
contexts where English is not considered a specialized 
subject. Third, the research did not include participants 
from all socio-economic regions of the whole country, for 
example, those from the central highland and southern 
provinces, where economic conditions are not the same as 
the northern provinces. Indeed, when this study was 

conducted, the country's Ministry of Education and 
Training had developed a plan to realize Politburo's 
Conclusion No. 91-KT/TW, including an order to request 
all the provincial education departments to conduct. In 
Vietnam's context, where top-down decision-making is 
sometimes applied, this survey would provide a 
comprehensive data set for a more valid plan for making 
English the second language in schools. Nonetheless, the 
planned survey should also include interviews with all 
stakeholders by independent researchers, and should also 
include data from universities, where the role of English is 
still far from being a second language. 

Despite the limitations mentioned above, this study has 
been one of the first attempts to explore Vietnamese 
school student motivation types and their impact on the 
suggestions on how to make English the second language 
in schools. The study results also offer some implications 
for English language teachers, designers, and established 
role of English as a communicative language and means to 
teach other subjects at the school level.  
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